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| want to thank Ciaran Flynn for the invitationgpeak at this Convention on the
overall theme of ‘the Smart School’. My focus tbe next 40 minutes or so will be
on the area of teaching and learning.

Among the matters | will address include:

~

1.

Learning about learning

Some messages from inspection reports from postapyi schools in recent
years

International messages — Lessons Learned: how galazles produce better
schools

School improvement through external inspection saibol self-evaluation
Curriculum — reform of Junior Cycle and importasylskills needed at Senior
Cycle

Leadership — the importance of an exceptional llesda smart school
Leadership Coaching — how it can help in many ways

Conclusion

LEARNING ABOUT LEARNING

It is time for the agenda of educational refornficicus on learning as the
fundamental purpose of our schools. Smart scheessl to rethink what
learning is about and what learning will be reldyand required, for future
generations in this rapidly changing world.

There is a growing demand and expectation fromesiesi that schooling will
equip future generations to survive in an unprathiet changing country and
world.

But the purpose of education should be preparindesits for life and not just
preparing them to make a living. This requiresgimart (or good) school to
look at the development of the whole person.

Louise Stoll, Dean Fink and Lorna Earl, in theioke- “It’s all about learning
(and it's about time)” refer to four fundamentabég of learning:

(1) Learning to know;

(2) Learning to do;

3) Learning to live together; and

4) Learning to be (i.e. autonomous, creative, resjpbmssensitive and a
problem solver)



2.

Traditionally, formal education has concentratedniyaon the first two.
Global changes now demand the latter two be adehiesiso.

How children feel about themselves has a directibg@n how they learn.
Principal and teacher support for learning, anddg@tationships with
students, are associated with greater student engag at school. Having
high expectations for students influences theidao@c performance.

Teachers are at the heart of school improvementathcall the changes in
the world and new understandings about learning,\ital that they continue
to keep learning.

The role that teachers will play going forward, Ve more

» as facilitators of learning rather than as purveyarknowledge;

* as members of professional teams in schools r#tharas independent
practitioners in individual classrooms; and

» as critical self-evaluators striving to improverl@ag outcomes for all
learners all of the time.

Teacher education, at pre-service, induction argkmmice stages will also
have to adapt considerably to equip teachers &setimew challenges.

SOME MESSAGES FROM INSPECTION REPORTS IN POST-
PRIMARY SCHOOLS IN RECENT YEARS

Generally, standards of teaching were satisfa@adyinspectors observed
very good teaching in some schools. In most seheahluated, the teaching
and learning resources and facilities were goodsaitgect departments were
well resourced.

Inspectors commented on the respectful rapportdmveachers and students
and cited good management of classroom activiseskey factor in this
success.

The range of teaching and learning strategies hge€eachers was good in
most classrooms.

However, given the variety of students’ learningest and preferences, there
was insufficient variation of teaching methods ns@e the engagement of all
learners in many classrooms. The inspection repodicated that many



students were passive during lessons. In somsrolass, teachers used
whole-class teaching that paid little attentiorstiadents’ individual learning
needs.

Frequently in WSE reports, the inspectors recommaeéidat greater emphasis
should be placed on meeting students’ individuairieng needs through
differentiated teaching methods. At a subjectll@vearticular, students were
not always allocated tasks matched to their abilaytimes, the tasks
assigned to them were unchallenging and did nditédée new learning.

Although most post-primary schools had a polichomework inspectors
found poor practice in several schools. There wapeificant variations in
teachers’ practice across subject areas in relatiblwmework, particularly in
respect of the methods used in its correction hadisefulness of the
feedback given to students. In many instancese tlvas no clear evidence
that teaching strategies were being modified basetthe outcomes of
assessment. Guidance on assessing students’ amatparticularly on using
assessment for learning, is available on the NC@A site.

The inspectors reported that care for studentsoivashigh standard in almost
all the schools evaluated, even where the systeet oy schools to provide
this care were often informal. In the majorityschools, there were good
relationships between students and teachers amalse sf positive discipline
existed.

While the outcomes of WSE and subject inspecti@mahstrate that many
aspects of the work of schools at post-primaryllave of a good standard,
and that teaching and learning is progressing mwedthools, we should not be
complacent about the need for improvements.

Craig Barrett (former CEO Intel) has described @ducation as “ok but not
exceptional. We need a new plan. What we dide#’s/ago is not good
enough for the future. We need a world class ddrcaystem”. We have
work to do.

Inspection evidence suggests that school manageandrteachers need to
refocus their planning work to place teaching aaining at the core of the
school’'s mission. They must ensure that self-re\aad self-evaluation
become cornerstones of their planning work. ThpdBenent’s publication,
Looking at our School: An aid to self-evaluatiorsgcond-level schools
should be utilised to support them in doing this.



Although the external inspection of schools is eedul stimulus for
improvement, | am acutely aware that improved staa&lin schools will not
follow automatically from external evaluation alone

Responsibility for school improvement rests priyanith the staff and board
of management of each school and with the schaoistees or patron.
Higher standards depend ultimately upon the extemhich schools
themselves address effectively the areas for ingr@nt identified during an
evaluation.

Of particular importance is the capacity of thenBipal, deputy principal and
others to provide the motivation and momentum f@ange, and so move the
school forward in a way that offers a real pos#ibthat the issues identified
will be addressed successfully, and within an appate timescale.

This work requires high-quality leadership; a cortmnant to raising
standards; and an understanding of the strategpesbte of bringing about
improvement.

Evidence submitted from the “school response” damisy submitted by
school management in response to the individual \ABi8Esubject reports
inspection reports, and from other sources, shbafsih most cases, schools
have the ability, either through their own resosroewith some external
assistance, to address recommendations for chawgengarovement.

Like schools and teachers, the Inspectorate msstcaintinue to challenge
itself to improve its own work and effectiveness.

The Inspectorate in the future will have to imprdle evidence base that is
used to make judgements about the quality of thixwbschools: in
particular, | believe that the views of learnerd #émeir parents should be
collected more extensively and used as part oétsience available during
an evaluation process, be it a school based saltratron or an external
evaluation.

The Inspectorate is at present piloting the ussuektionnaires for students in
a revised model of WSE at post-primary level.

* A new model of WSE called Whole School Evaluatidtanagement,
Leadership and Learning (WSE-MLL) is in development

WSE-MLL has been trialled in four schools during2@nd is being
trialled in a further 8 schools by Easter 2010.



3.

« All 2"™year and B year students (and their parents) are asked tpleten
a questionnaire on their views of the school.
* The areas of enquiry covered by these questiomaictude:

general aspects of the school

the procedures and structures in place
teaching and learning in the school, and
communication between the school and home

o O O O

LESSONS LEARNED - HOW GOOD POLICIES PRODUCE
BETTER SCHOOLS

In 2009, Fenton Whelan published this book.

Michael Fullan and Michael Barber descrlbessons Learneds a ‘stunningly
straightforward and incisive treatment of systefoma in education. Fenton
Whelan has examined education reforms in the Mi#tdist, Africa,
Singapore, Canada, China, Hong Kong, Finland, tBednid a host of other
OECD countries.

The main challenge for any school system, he says,provide every child
with one million minutes of quality instruction @4 — 18 — one million
minutes at school).

Effective schools and school systems are only gfieto the extent that they
create the conditions under which effective clagsroeaching occurs.

The research on performance in schools consistehtlws that differences in
the quality of learning between classrooms areeexdty large, and that those
differences explain much of the overall variatiarstudent outcomes.

The research leads us to two key issues.
(@D ENSURE THAT EVERY SCHOOL HAS EFFECTIVE LEADERSHIP

How well teachers teach and how well students |edgpends greatly on the
quality of the schools they teach and learn inceéllent school leaders create
schools in which teachers and students, who migiggle elsewhere, can
perform to a high standard. They set high expiectatreate an environment
in which students and teachers are supported ie\acthem, and carefully
manage teaching, learning, and improvement.
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Their effect is substantial: student achievemerat §chool almost never
exceeds the quality of its leadership and manageraed improvements in
performance almost never occur in the absencead tgadership.

Ensuring that every school has excellent leadensigans doing four things:

» creating the right programmes to develop schoades

» attracting and selecting the right people for leskli® positions;
* empowering leaders and protecting their time, and

* intervening quickly to tackle ineffective schochtkership.

(2) SET HIGH STANDARDS AND MEASURE WHETHER THEY ARE ACHIEVED

Setting high expectations for performance and nrgagwhether or not they
are achieved can help to drive improvements inhiegcand learning.

Assessments and school reviews can raise expeapomvide information to
help improvement, and form the basis for a rangatlodér policies to improve
the performance of schools. However they canla¢gsdamaging and
controversial when focused too narrowly or impletadrbadly.

The best school systems combine high standardaaadintability with
strong support for improvement and determined gadmalism to achieve
consistently high performance.

SCHOOL IMPROVEMENT THROUGH EXTERNAL
INSPECTION AND SCHOOL SELF-EVALUATION

Our external inspection has moved from a policymetmodel of external
inspection to promoting internal control and depeh@nt within schools.

SO WHAT SHOULD HAPPEN AFTER AN INSPECTION ?

* Full circulation of the report
* Read and examine the strengths and areas for ¢eveld
* Review the school’s planning and self-evaluation
o What should our priorities now be?
o0 Does the self-review and planning process neee improved?



* What actions will we take now?
o Action plan
o ldentify where assistance is needed
* Implementation, monitoring and review to ensure iregarovement
happens

M AKING SELF -EVALUATION A REALITY IN THE SCHOOL SYSTEM
What do we mean by school self-evaluation?

Well, first of all for Principals and individualaehers, | believe that it

involves them in

* analysing the school’s learning outcomes inclugirgmination and test
results;

» examining the uptake of subjects and levels at lwthiey are taken;

* looking at the success or otherwise of studenhtiete;

* peer observation by teachers, principals and aiingiculum leaders;

» the use of questionnaires to parents and students.

It is very important that the student voice becoarestegral part of a school
self-evaluation process.

We want schools to reach a point when they ask $bbms constantlyHow
good is our learnin® This is a vital next step in our promotion o&bjy
learning. That is why the Evaluation Support argéarch Unit of the
Inspectorate is now developing support materialsgist schools in
implementing robust self-evaluation.

WHAT CAN SCHOOL SELF -EVALUATION DO ?

School self-evaluation is a process that shouldlertae principal, teachers
and school community to ...

» focus on teaching and learning strategies anduaest learning
outcomes;

» evaluate how well their school provides for itsd&tats;

* make a difference to the experience of every stuienriching teaching
and improving learning outcomes;

» reflect on whole-school and classroom practice;



* examine areas where outcomes could have been aettedentify areas
for further development;
» assist staff in sharing ideas and good practice;

* provide

opportunities for teachers to monitor tleeun teaching and

identify their professional needs;

e provide

a means of school accountability.

HOW COULD SELF-EVALUATION BRING ABOUT THIS BETTER FOCUS ?

» By asking questions about outcomes.
(examples)

o

o

(0]

What are the learning outcomes for different groofpstudents?
Are we good at retaining students? At promotingleiu attendance?

Are we stretching students’ achievements as mugossible?
Getting as many as possible to take higher levels?

How good is the management of this school in tesfhike leadership
it provides for school improvement?

» By basing judgements on solid evidence.
(examples)

(0]

Detailed questionnaire evidence from students eord parents,
board members, etc.

Analysis of examination results and comparisons wdtional data:
for all students; for different groups (e.g. highexer achieving
groups)

Analysing uptake of higher levels in subjects /jsabin senior cycle

» By facilitating and encouraging peer learning and peer

review.

(examples)

(0]

(0]

Encouraging teachers to share good practice

Facilitating teachers in observing each other teachproviding
developmental feedback




Creating a culture where teachers are constarkipga8How can | do
this better?”

By having principals and others engage in reviewaaghing and
learning in classrooms

» By setting clear targets for change and improvement.

(examples)

o

Identifying areas for improvement, planning how @ can be
brought about

e.g. improving achievement levels in specific satger for
specific groups of students

Helping to identify staff learning needs and adsireg them

Setting clear short-term and longer-term goalsrfggrovement that
can be measured

Providing a way in which progress can be monitoaethowledged
and celebrated

The critical role of the school’s leadership, imiging the practice of self-
evaluation to fruition, cannot be underestimatbtpectorate reports indicate
that schools are actively engaged in whole-scholtdlgorative planning but
that there is still insufficient focus on teached learning. | believe that
more needs to be done to develop a strong culfwselereview which
focuses on teaching and learning and raising stadachievements.

CURRICULUM - REFORM OF JUNIOR CYCLE EDUCATION

Every child, who attends our primary and post-prymechools, has the right
to expect that their abilities will be developedldhat they will achieve their
full potential in a variety of dimensions of leargi— physical, social,
cognitive, emotional, imaginative, aesthetic arehte.

An important function of the NCCA is to continualgview and reflect on the
impact of education provision on learning outcorfmestudents. In recent
years, the Council has commissioned a wide rangesefarch that has
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provided perceptive insights into the impact ofrmuia and programmes on
the quality of students’ educational experience.

As the Minister Batt O’Keeffe said recently “theewall picture emerging
from NCCA studies and research is positive, butetlage tones of light and
shade within that overall picture which we canmyotare”

Research undertaken by the ESRI, on behalf of €Al on the experience
of students in junior cycle provides a comprehemsigcount of the range of
experiences of students in their first three y@apost-primary education.

A striking theme that emerges from the study is @hneurriculum
discontinuity: students in first year spoke of thallenge of new subjects and
the frustration of repeating much of what they bBhdady learnt in primary
schools in other subjects. Indeed, standardisgdteres in English and
Mathematics suggested that the majority of studeratde little or no progress
in first year in those subjects.

The study found that second year students dividedgroups of students that
tended to be either highly engaged in their leaymndisengaged and
disinterested. In many instances, their levelngfaggement tended to be
associated with gender, social background andlitiéyagroupings into

which students were streamed. Those in the lobiétyagroups were more
likely to express negative attitudes to school @nithe teaching they
experienced. They were dissatisfied with the pddastruction and with a
lack of involvement in deciding whether they stub#eibjects at ordinary or
higher levels.

For third year students, their experience is doteohédy an examination that
is of diminishing importance, is overly dominatedvaitten terminal
assessment and has a significant negative baclovasiat is taught and on
how students learn.

The study leads to the inevitable conclusion thatdurrent Junior Cycle
curriculum and assessment are in need of recoumtiigurto reflect the
fundamental principles of education and to takeantof current best
practice internationally.

The Minister said that he believes that the curfeciis on summative

assessment in the Junior Cycle is outmoded. ThiedGertificate
examination unnecessarily replicates the high-stakamination of the
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Leaving Certificate, with all its attendant stressand is no longer the final
examination for most students.

At present, almost half the junior cycle cohorstfdents take more than 10
subjects for the Junior Certificate examinatiomtiead some students take 13
and 14 subjects. One has to ask if taking suclda vange of subjects is at
the expense of deep learning in key areas of legysuch as language,
literacy and mathematics.

One has to question the value of learning suchge laumber of discrete
subjects and to ask whether the same learningtolgeand key skills could
be achieved through a more integrated curriculanglving fewer discrete
subjects.

Really the Junior Cycle should aim to build seasiiesn what children have
learned at primary school and to provide a ranggppbrtunities to develop
all the domains of student’s learning.

It should extend and deepen students’ skill andpziancies in a broad and
balanced curriculum that includes a range of subj@ith a practical
orientation that engage students and enable leskeagcally inclined students
to experience success.

In addition, the Junior Cycle programme should emgass programmes to
develop the key skills in communication, ICT, laey and numeracy and
learning to learn. It should enable students t&en@ositive choices about
relationships and substance use, and provide thv&dions for participative
citizenship and ethical decision making. It shguidmote enjoyment of
learning, and the motivation, competence and cenfid for lifelong learning.

The Minister has asked the NCCA to look at howdineent junior cycle
programme is structured and assessed. He inditateém that he would
like the Council to consider:

* what the aims of junior cycle should be;

* what are the key skills that students should béledao develop;

* how these skills can be best addressed in thexdawitéhe junior cycle
syllabus.

He wants the NCCA to look at the key issues ofditaon and continuity in

students learning from primary to post-primary eation and from junior
cycle to senior cycle. In doing so, the need$efihcreasing numbers of
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students with special education needs, now progg#srough the
mainstream system, should also be examined.

He has also requested the Council to considerudéretfhether the current
arrangement for assessment at the end of junide eye fit for purpose,
where over 23,000 of students take written testdamen subjects, or more
and to consider whether streaming students, irfterdnt levels in almost all
subjects at this early stage in their educatiory belimiting their potential
achievement. And also to advise him if the usetbér forms of assessment
would be more appropriate than an examination wisi¢b all intents and
purposes a mirror image of the high-stakes Lea@edificate.

CURRICULUM —IMPORTANT KEY SKILLS AT SENIOR CYCLE

The ability to think critically and creatively, inmate and adapt to change, to
work independently and in a team, and to be aacefle learner are
prerequisites for life, and for the workplace, lie 2" century. That is the
opening sentence in the NCCA’s docume®enior Cycle — Key Skills
Framework

The five key skills identified by the NCCA are:

* Information processing

» Critical and Creative thinking
* Communication

* Working with others

* Being personally effective

Each of these skills has a number of elementsifdesh({4 to 6 per skill)
which when taken together can create learnersnarseycle that pursue
excellence in learning. They will engage with km@wledge, skills, attitudes
and values that will enable them to learn how &orie

While some of these skills have become part of semhgects, | believe that
such key skills ideally should form the overallustiure within which the
senior cycle is based. These skills should beraktat a new assessment
process at senior cycle/Leaving Certificate.
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6.

THE IMPORTANCE OF AN EXCEPTIONAL LEADER IN A
SCHOOL

That brings me to “Leadership for Learning”. Féfeetive school principals,
their leadership journey keeps changing. Effeatidecational leaders are
constantly open to new learning. They also nedzbta strong source of
active support to their teachers in their learrang development. The smart
(or progressive) school has a shared vision, witlted goals and a shared
sense of direction among the school community.

Successful leadership means getting ordinary peopde extraordinary
things. Leaders, with good emotional understandisgally develop their
schools into learning communities that promote mews of thinking and
encourage new methods of delivery and practicesy Hine also involved in
school self-evaluation and team learning.

Top performing systems are relentless in their $omu improving the quality
of instruction in their classrooms.

Closely allied to this is the role of the Principainstructional leadeiand this
is probably the place where more very significaioigpess needs to be made.
Without getting into detail about the role of thenipal and its many facets,
enhancing the instructional leader role of the épal is a very necessary and
critical element in ensuring improvements in classns. This is clear from
all research.

McKinsey reports that top performing school systel@eselop effective school
leadership programmes in order to ensure thatipafecare in a position to
act as drivers of improvement in classroom instoumct In general it says
developing effective instructional leaders in sdeaneans doing three things:

» getting the right teachers to become Principals;
» developing their instructional leadership skills;
» focussing on each principal’s time spent on instonal leadership.

In March 2007, the OECD country background papesaool leadership in
Ireland entitledmproving School Leadershigas published. This sets out the
position at present and when compared to whatppdrang in the top 10
countries, it appears we have some more work toldhere can be little doubt
about its potential payback in the significant ioy@ment it would bring to
classrooms in smart schools.
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WSES— EXAMPLES OF MORE EFFECTIVE LEADERSHIP AND MIDDLE

MANAGEMENT IN POST -PRIMARY SCHOOLS

* Quality leadership, principal & deputy principalnosmunicate effectively,
cooperate fully in running effective school

* Mix of pastoral, curricular and organisational dstior middle
management; clear duties; effectively implementedularly reviewed for,
good of school

» Collaborative policy making process; SDP focussedare areas of
teaching and learning

* Time for planning but not at the expense of mininteacher contact time
for students

* Boards of Management working well and seen as coi@adniio the
development of their school.

WSES— EXAMPLES OF LESS EFFECTIVE LEADERSHIP AND MIDDLE

MANAGEMENT IN POST -PRIMARY SCHOOLS

* Weak leadership; poor cooperation between PrineipdlDeputy; poor
cooperation between in-school management team

» SDP not well developed — paper and/or recent es@raither than a
continuous process for improvement

* Middle management posts not well structured to glranneeds of schoo

* Planning and review not impacting on teaching &edquality of students|
learning

Educational leaders are confronted by externaliatednal challenges and
expectations that make considerable demands artitinei, expertise, energies
and emotional wellbeing.

A number of key leadership challenges have beettifaa. These include:

» providing a values-driven vision for the future;

* managing staff relationships;

* leading people;

» balancing personal and professional responsilsjitie

* communicating effectively;

» leading continuous change;

* managing accountability and individual performaraned
* leading an ageing workforce.
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7.

“Everything rises and falls on leadership”, says Iahn C. Maxwell, author
of The 21 Indispensable Qualities of a Legdbut knowing how to lead is
only half the battle. Understanding leadership actdially leading are two
different activities.”

Dr Maxwell says, “Part of any leader’s developmemnes from learning the
laws of leadership, for those are the tools thethehow leadership works.
But leaders are effective because of who they ath@inside. To go to the
highest level of leadership, you must develop teracter qualities from the
inside out.”

If you look at all greater leaders, you'll find tithey possess 21 indispensable

qualities.

THE 21 INDISPENSABLE QUALITIES OF A LEADER

1. Character 12. Passion

2. Charisma 13.  Positive Attitude
3. Commitment 14.  Problem Solving
4. Communication 15. Relationships
5. Competence 16. Responsibility
6. Courage 17.  Security

7. Discernment 18.  Self-Discipline
8. Focus 19.  Servanthood

9. Generosity 20. Teachability

10. Initiative 21.  Vision

11.  Listening

LEADERSHIP COACHING HELPS PEOPLE IN KEY ROLES,
INCLUDING SCHOOL PRINCIPALS AND EDUCATIONAL
LEADERS

Executive/Leadership Coaching has now been edt&lolifor more than two
decades. In the past decade coaching has emeogedhfe world of sport to
become an important tool in personal and professidevelopment at work
(Dr Bob Rotella and Padraig Harrington, example).
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Coaching helps people clarify their goals, schethég actions, and succeed
more readily at work and in life. It helps peopdearn and perform better by
enhancing their awareness, responsibility, selfidence and self-reliance.

Two years ago | explored the concept of leaderahgpperformance coaching
in some detail, including the completion of a Diplin Executive Coaching
at the IMI. | have since acted as a Coach to ssener managers.

| just wanted to refer to Leadership Coaching byigfday, given the
importance of effective leadership in our smartosd$. | believe that good
leaders use a compass to plan and get to a delgstidation. For some great
leaders, coaching is that compass.

| will leave your with a final few thoughts abott i

» Coaching is forward focused
» Coaching is coachee led
» Coaching is about improving performance (excellgnce

The likely benefits of coaching at individual lewetlude:

» Better self-awareness and self-reflection

* Increased individual performance

* Higher motivation

* Better leadership skills

» Higher quality of work/life balance

» Better management of change processes

* Improved communication and relationships

Hopefully, at another time in the future, we miget an opportunity to talk
about the value of coaching in greater detail.

CONCLUSION

| will conclude with a few observations on goodd@ag.

The late Bryan McMahon, teacher and author, onserded a good teacher

as
* “agood person, teaching”.
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He also listed the characteristics of the goodheac

e “.... dedication,

* infectious enthusiasm,

* asense of humour that does not wound,
* alove of learning,

» versatility in approach, and

* a cultivation of a sense of wonder.”

Above all he advised that “the teacher shouldmbigirmony with the tradition
and culture of the school area.”

A landmark development, in the recent past, wag#t@blishment of the
Teaching Council in 2006. The Council has beeemiwide ranging
responsibilities in relation to the teaching prsfes, including entry
standards, training courses, inservice educatemgarch and professional
conduct.

The publication by the Council of tl&odes of Professional Conduct for
Teachergnarked a significant milestone for the teachingfgssion. These
codes underline the core values that underpin tegch

It is significant that they have been developeddachers by teachers, in
consultation with the wider education communityregland. The challenge
now is for all teachers, school principals, boaehtbers, teacher educators,
inspectors and others to embrace the Codes.

They can be used by teachers as a standard agdicktto measure
themselves and, of course, they are also the GQodedich teachers will be
measured by others.

So how would any of us describe a good teacherf®dar me, a good
teacher is one who:

» Excites, inspires and engages the learner.

* Prepares clear and stimulating lesson presentations

» Facilitates cooperative learning and the develograkhigher-order
thinking skills and collaborative problem solvinglks.

* Instils a love of learning and inquiry.

* Has a profound interest in each learner and thdividual needs.

» Has empathy with learners and the issues thattdffem.
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* |s adaptable and willing to change.
* Is a committed learner himself/herself — constadéyeloping his/her own
practice.

There is a wide recognition, in all the researbhf the quality of the
education system depends critically on attractimd) r@taining highly
competent and professional teachers, who are gusdggorted and
encouraged by great school principals and eductieaders.

We are very fortunate that teaching is generalty veell regarded as a
profession and it is the first career choice of ynlaigh-achieving students.

| will conclude by reading a short quotation frorb@kMr MAC — a
Blackboard Memoirlaunched late last year by Diarmaid Ferriter, 8s8br of
Modern Irish History at UCD. The author, a recgndétired post-primary
teacher (History and Irish) who had Diarmaid as oineis students, says

| always placed a high importance on the sandiftthe
individuals I taught; it was a privilege to danaed
prance in their company and treat each as if heenger
family member. The memories that remain are aefe&s
treasure that would sustain me on any desert island
Retired now | consider the efforts made and asst&ta
given to pupils was no more than duty called f8uch is
the way of the world, as an extended family, they When
they fledged.

The author is Maurice McMahon, from Listowel and 6 the Master, Bryan
McMahon. He recently retired from St Benildus @gk, Upper Kilmacud
Road, Dublin.

This book provides a frank and insightful treatmeintvhat Maurice himself
describes athe inner working of the teaching process

ONE FINAL THOUGHT

(subject to time available)

Thank you all for listening to me.
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