Presidential Speech

Welcome.
At the end of Convention last year Mr. Eamonn Stack invited us to take a serious look at learning in schools, more specifically at what happens in the country’s classrooms.  He recommended a publication by Fenton Whelan – ‘Lessons Learned – How Good policies produce better schools’.    The basic issues addressed by Whelan are how to get every school to be a good school, every classroom to be a good classroom and every lesson to be a good lesson.  We’re delighted to welcome Mr. Stack to our Convention this year and look forward to hearing more of his views on teaching and learning in the smart school.  To some extent the theme of this year’s Convention The Smart School takes its cue from where we left off last year as we grapple with the concerns for schools in the present recessionary times.  Our thanks to Mr. Paul Rellis, Country Manager for Microsoft Ireland and also Chairman of the ICT in Schools Advisory Group for his valuable input to Convention yesterday evening.  Convention provides us with opportunities to discuss and examine the concept of the Smart School from different perspectives.  
Thomas O’Donoghue writing in Future School Administration provides the backdrop to our Convention this year when he says:-  

Every age has to rediscover for itself the meaning of education; every age has to reformulate the basic educational aims. This rediscovery of aims is the basis of educational renewal.   
Consequently we need to ask the pertinent questions.  Politically what is the vision for and the commitment to education? In real terms how important is education in the 21st Century?   What will enable schools to be smart schools?    It sometimes appears that society has adopted a sort of schizophrenic attitude towards education and by extension, towards schooling.  Schools are expected to provide a solid education for our young people, to meet all their expectations and at the same time solve many of society’s problems.  It is this lack of clarity regarding their role and purpose which leaves schools open to criticisms and to charges of failure.   
Schooling in Context
Society is facing huge challenges. We live in a world which is diverse,   fragmented and transient.  Change is rapid and unplanned.  In every aspect of our lives we have been asked to embrace change and we are constantly confronted by new challenges.  Yet, as the past couple of years have shown, nothing in our experience prepares us for the rate of change and nothing enables us to determine its direction.    
As educators we need to address concerns arising from contemporary factors such as the global economy, technological advancements, the speed of access to information, new types of employment, growth in unemployment and resultant changes in lifestyles and the increase of contract work as opposed to the traditional permanent job. The impact of such changes on education is profound.  Yet we cannot rely solely on traditional wisdom and knowledge to assist us in finding solutions to new problems and challenges.  
At the conclusion to ‘On the Origin of the Species’ Charles Darwin said
‘It is not the strongest of the species that survive, nor the most intelligent, but the ones most responsive to change’
                                                                                                                                                                                                                                                                                            Therefore receptiveness to change is the key to future success. We are told that students need to be taught how to meet and adapt to change; they need critical thinking skills, they need problem solving skills; they need to be able to assess and take risks, they need to face into the unknown with hope and confidence like the explorers of old, they need to be creative yet they need to remain firmly grounded.  
The key question for each of us is:  how can an educational system teach its students to be responsive to change and to be adaptable? For example, what, is the best way to prepare a first year student in any of our schools for a future of which WE  have no concept and no understanding.  What curriculum is needed? What methodology is needed?  What resources are needed?
I believe that to be inventive and innovative a student needs to have a strong knowledge base.  A student’s ability to adapt to new situations is shaped and tempered by the knowledge and general education they have already acquired.  Consequently it is my contention that students need a strong basis in Science, Maths, Languages, History, Geography, the Humanities, etc.  They need to be able to draw on the cultural repository that is education so as to understand, to order and make sense of their world.  However, a subject based curriculum alone is not enough. Knowledge on its own will not help them tackle the issues facing them in the future.  We know that they need the skills to participate confidently in a knowledge intensive society; they need to be technologically and scientifically literate.  In an-information rich society students need to be able to access, interpret, understand and critique new forms of information both for their own use and that of society.   However, an-information rich society is just that – a society. Frequently we emphasise the information element to the detriment of the society aspect. Emphasising community means that students need, above all, to be taught to work collaboratively and intelligently together.  They need principled frameworks and beliefs on which to base their decisions, they need values to guide their thinking.  Consequently, simply restructuring the curriculum alone will not provide the solution.  
Education needs to focus on community as much as on curriculum. We rarely hear of students dropping out of school because they hate Maths or Irish or French but they frequently drop out because they feel marginalized or alienated or worthless or uncared for.  System wide we need more emphasis on social and personal development in order to build stronger community bonds.  At a time in their lives when young people are being bombarded by all kinds of influences and pressures, and need the safeguards of a strong community what is the system response?  Over the last two years, since the 2008 Budget, there has been systemic elimination of the core essentials of community building in our schools.  We have witnessed the system wide dismantling of the Home school Liaison scheme, of supports for the disadvantaged, of education for Special Needs students, of the pastoral care system, etc. etc.    How does this fit with the concept of the Smart school? These cuts represent a very short-sighted view of what education and schooling is all about. Surely, the Smart school will not leave students behind; surely the Smart school will build a sense of community and be inclusive of all students irrespective of background or ability.  If the Minister is truly committed to the ideal of the Smart school then he needs to re-consider his priorities.  Without a sense of community the concept of the Smart school is but a mirage!   Therefore we appeal to the Minister to restore the Home School Liaison scheme and support for the disadvantaged and special needs students to all our schools.  In her book Catching the Knowledge Wave Jane Gilbert articulates the challenge for education as building people’s ability to work co-operatively together in order to produce new knowledge. 
Technology in Education

Recently we have seen much criticism of the education system.  The American Chamber of Commerce Ireland – the collective voice of US companies in Ireland - has seriously condemned our system of education as having too much of an emphasis on rote learning and not enough emphasis on creativity, innovation and problem solving skills.  Barry O Sullivan echoes those sentiments in an article in the Sunday Times entitled Prime our Pupils for the Smart Economy (7th Feb 2010) in which he says that he believes we are at a crossroads as regards how we educate. He goes on to say that because of our reliance on rote Irish students are the most bored in the world.  Is there truth in what they say?  
Marc Prensky (2001, Digital Natives, Digital Immigrants) asserts with conviction that to-day’s students are not the people our educational system was designed to teach.  He describes the chasm that exists between digital Natives – the students – and Digital immigrants – the teachers.  Our students – the Nintendo generation – are digitally and technologically adept.  They have spent their lives using computers, mobile phones, web cams, interactive games, the Internet, e-mail etc.  Moving pictures and images are the dominant means by which they communicate nowadays and not the written word.  
It is claimed that the average college graduate spends approximately only 5000 hours over the course of their lives reading in contrast to 10,000 playing video games and 20,000 hours watching television.  Of far greater relevance to this debate and to us as educators is Prensky’s assertion that because of the sheer volume of their interaction with the digital environment they think and process information differently.  
If there is any truth in Prensky’s assertion then the greatest challenge for teachers and school leaders is that we are trying to shape a meaningful education for the digital natives but the language we use is archaic, it is that of the immigrant.  If that is the case then how much real communication is taking place in classrooms?  Today’s students don’t willingly read text-books and they are inclined to tune out when teachers deliver lectures or make speeches.  But they know all about Google, Blogs, Podcasts, Wikies etc. and can use them to great benefit not to mention I-Pods and the mobile ‘phone – possibly the most powerful medium of all time.  Perhaps it’s not surprising that some students complain that they have to power down when they come to school.  

It is clear we need to harness technology to improve the classroom experiences of all students.  A survey by the NCTE in 2006 found that Irish schools ranked 19 out of 25 in computer readiness with a pupil - computer ratio of 7:1 in post primary schools.  ACCS therefore welcomes the Minister’s initiative to invest €150 million to address the IT infrastructural deficit in schools.  It is envisaged that this investment will put a computer and data projector into each classroom. This investment, though laudable, is already long overdue.  It is but one very tiny and very late step on a much longer journey if schools are to produce smart students.  How can a teacher, however talented, enthusiastic and energetic, engage students creatively and actively in their own learning with such limited resources?  If students are to benefit from technology then schools need much more than such basic infrastructure.  How can meaningful collaborative learning take place in a classroom with approx 30 students and one computer and Data projector and one teacher?  

Data projectors and PC’s, however welcome, are yesterday’s technology.  If we consider that every minute approximately 15 hours of Video is up-loaded on to You Tube it gives us some idea as to the scale of the challenge facing us as educators.  It is estimated that 50% of internet traffic in the next few years will be video driven. 

Therefore, reliable high speed broadband access is crucial if we are to start the journey to e-learning environments, if we are to give students a chance to benefit from the new content.  ACCS welcomes the launch in June last year of the Post Primary Schools Project – a Broadband initiative which aims to deliver high-speed (100 MB) broadband access to second level schools. There are real concerns that the Digital divide will get wider as only 78 schools in total are involved in this project.   Claims that this initiative opens a door to a digital future for our students are limited in the extreme. We urge the Minister to extend this scheme to all schools as a matter of priority so that all students can benefit.
Martin Murphy, Head of Hewlett Packard, Ireland estimates that globally the IT industry will create 5.8 Million new jobs and more than 75,000 new businesses over the next four years.   Employment opportunities will change radically as a result of globalization.  Some jobs as we know them will become obsolete whilst other, as yet, unimagined opportunities will emerge.  Does the articulated vision of the Smart school prepare our students to participate confidently in that future?  If our students are to have any chance of being part of that growth schools need the digital infrastructure to support and be integrated into the classroom experience of every single child.  In support I quote Martin Murphy:-
“We need to have a vision that articulates what a 21st Century education looks like and, to me, that means that every school being connected, every pupil and every teacher having access to the technology and, ideally, access to a laptop on a one to one basis.” 
Students need to be IT literate as they leave school.  However commendable the present level of investment, unfortunately it will not achieve this aspiration without further investment.   ACCS therefore recommends that the Minister continues to explore all avenues in order to find the necessary funding to support investment in IT at school and classroom level. Investment is key.
ACCS also welcomes and congratulates the Minister on the publication in November 2009 of The Smart Schools- Smart Economy report (with Paul Rellis as chair).   The report identifies the pivotal role which education will play in fostering key skills so as to place Ireland at the forefront of the digital and clean technology revolution. It highlights a number of key actions necessary for the successful integration of IT into schools and makes a number of recommendations regarding teacher professional development in this area.  ACCS welcomes the report as a forward looking plan of action for the effective use of IT in schools.  We commend the authors for highlighting the centrality of teacher professional development and the provision of relevant, high quality educational content and software. We also recommend to the Minister that he invests in technical expertise for each school to ensure that the infrastructure works.    
The publication of the report is timely in that it coincides with survey results showing the decline in STEM subjects – Science, Technology, Engineering and Maths, which are needed to drive the future economy.   Their decline has been exacerbated by the 2009 Budget cuts.  Many schools have lost or have had to curtail access to Physics, Chemistry, and Honours Maths – the very subjects the Government is trying to promote.  These subjects need to be supported in all our schools as further decline will seriously undermine our hopes for a Smart economy. In this regard ACCS welcomes the additional teaching posts which have been granted under the programme for Government as a first step in supporting the provision of a comprehensive curriculum.
The Teaching Profession

It is simply not enough to add technology to current practices; we need to use technology to help reform and reshape practice. The focus must therefore always remain on promoting and retaining competent teaching and learning.  A confident and competent educational system responds successfully to change.  The best way of achieving that is through investment in the teaching profession.  Teachers matter.  Good teachers matter.  
 We are all well versed in the literature on effective schools.  In essence effective schools are those that create the right conditions to enable effective teaching and learning to take place.  Schools enhance learning, they enrich the students’ experiences and they can only achieve this through the efforts of individual teachers.    Lord David Puttnam in a recent address at the Institute of International and European Affairs maintains that the role of the teacher is more crucial now than ever.  He says that teachers are the keys to the future.  Therefore system wide we need to promote, encourage and value good teachers. Society needs to recognize that the vast majority of teachers are hard-working, diligent professionals.

Yet, in the last decade or so we have seen the role of the teacher diminished from its primary role of educator to that of behavioural manager, social worker, therapist,  yard superintendent and supervisor among other things, whilst at the same time the conditions for teachers have deteriorated.   Stress, frustration, alienation and lack of morale appear to be at an all time high among the teaching profession.   
Despite the increasing demands placed on teachers the Talis report (Teaching and Learning International Survey) – published in June 2009 - found that there is little system wide reward or recognition for good teachers or for teachers to improve their work.   The report which compared data from 23 countries and over 70,000 teachers shows that our education system has one of the weakest systems for rewarding teachers for their work.  It was found that schools can offer little incentive for more effective teaching.  This is a particularly important finding in light of the fact that efforts to improve schools rely on improving the quality of teaching.    In the private sector the best workers, those who deliver the best results, get the best rewards.  In the education system mediocrity and excellence get the same rewards.  
System wide there needs to be better support for teachers to get involved in their professional development.   The Smart school movement must recognize that schools are learning organizations, where teachers continually re-define their teaching methods to improve student learning.  So, the Smart school must promote   opportunities for teachers for continuous professional development.  
We are living in a defining moment in Irish education.  There are decisions to be made at macro level, at departmental or ministerial level.  If we continue as at present education is in danger of becoming a low cost system manned by poorly paid, over-burdened teachers, and principals, whose job is to maintain order and deliver measurable, quantifiable results in certificate examinations.  If that is the choice that is made we will achieve economic frugality and rectitude but at what cost?    We will create drones but we will never have a body of people committed to teaching for and in a knowledge society.  There is but one alternative which is to promote a high status, highly respected teaching profession as a basis of a competent education system where teaching is of and for the knowledge society. 
 Whilst the system needs to encourage and reward excellent teachers it also needs to address the matter of the underperforming teacher.  The TALIS report found that very little action is taken against teachers who perform poorly over a long period of time which in turn weakens our system.  ACCS therefore welcomes the publication of Section 24(3) Suspension and Dismissal of Underperforming Teachers including Principals.  It sees this departure as beneficial to the system and already has planned a National Information Day to apprise Boards of Management of the issues and processes involved.    Considerable in-service and training will be required by Boards on this very sensitive matter.   Notwithstanding   this very worthwhile departure I propose that the issue of teacher performance be examined from a somewhat different perspective - that of teacher training.   The Finnish education system and what they have achieved – consistently top of  PISA since 2001 - has been the envy of many countries.  A key ingredient in the Finnish system is its ability to attract and select potential good teachers.  Teaching is seen as a status career, with over 25% of young people selecting it as their first career choice.  Once selected applicants undergo a rigorous process which tests not only their general educational standard but also their attitude to and motivation for teaching.   The basic qualification for secondary teaching is a master’s degree coupled with a strong research component in academic subjects.   The overall aim of Finnish teacher training is to promote teacher professional competency so that teachers can work as independent experts, can develop their work and are also able to self-evaluate   The thoroughness with which the Finns undertake teacher training serves to highlight the shortcomings of our own system based as it is on academic results and random selection, limited hours of teaching practice and unstructured input by mentoring teachers, principals or Boards of Management. Though somewhat dated I quote Marvin Wideen (1995) from his book Changing Times in Teacher Education when he says;-
‘Teacher education has to face the strong and compelling argument that the perceived failure of schools rests upon the shoulders of those who prepared teachers for those schools – the teacher education within faculties of education’
As I said already we need to promote and value teaching as a high status, high investment profession.    
The present model of teacher training suggests that teachers are being trained for a world which is stable and unchanging.  Teacher education should not only prepare students to use the technology currently in our schools; it should anticipate future developments and cultivate teaching strategies to integrate them into effective classroom use.  Technology should be embedded into all aspects of teacher training so that they graduate with strong skills and a well thought out approach to using technology in their classrooms. I suggest then that a serious re-appraisal of teacher training needs be undertaken.  I welcome the efforts of the Teaching Council to re-shape teacher initial training and commend the pilot process which is underway.  Allied to that there must be opportunities for teachers to address their own professional growth at regular intervals throughout their careers.  In that way the quality of the teaching profession will be strengthened.  The Minister is challenged to find ways to address teacher professional development whilst still maintaining the integrity of the school year.  
Leadership and Management
Principals are leading and managing at a time of unprecedented demand.  The following rather amusing ad sums up the repertoire of skills needed to meet the demands of the modern school.  
Wanted – A miracle worker who can do more with less, pacify rival groups. Endure chronic second guessing, tolerate low levels of support, process large volumes of work. He or she will have carte blanche to innovate but cannot spend much money, replace any personnel, or upset any constituency.

 It is expected that principals will be accomplished teachers and educators so that they can fulfill their roles as instructional leaders; principals need to be motivators in order to build collegiate teams; they need to be efficient administrators and also be financially competent; they need to be knowledgeable of and keep up to date with developments in education.   
 The responsibility conferred on principals is enormous.  In the literature we come across statements such as Michael Fullan’s ‘the principal is the pivotal figure when it comes to success’ and ‘the principal is the key player’ to develop school capacity, and the ‘difference between success and failure in any school is the quality of the principal’.   The strength, the robustness and the quality of future generations depends very much on the   quality of the foundations provided for them in our schools.  I have outlined earlier some of the educational needs of present day students. The challenge for principals is to lead and shape the schools in order to prepare students for the future.   The role of principal has evolved and expanded in the past number of years so that there is increased administrative workload as opposed to involvement in instructional leadership.   The over-emphasis on administration erodes time which could be used more advantageously in promoting teaching and learning. Worth noting is the manner in which some other jurisdictions employ their principals.  In some Canadian provinces principals are required to spend 50% of their time in classrooms, discussing and collaborating with teachers and interacting with students so as to be effective instructional leaders. 
Because they are people intensive, schools are complex organizations to lead and manage. The concept of leadership teams, distributed leadership, is widely recognized as being a particularly effective model of school leadership.  Principals and Boards rely on the on-site wisdom of teachers to assist them.  Even the most successful principals depend on the knowledge and skills of individual teachers at classroom level. Schools need to have teams of colleagues who bring fresh views and perspectives, skills and wisdom.  Principals need teachers around them teachers who have both the benefit of experience and the enthusiasm of youth, people who are committed to education and who are effective teachers.
The present moratorium on the filling of posts of Responsibility represents a major obstacle to collaboration, to team building and ultimately to progress.  The moratorium has had a disproportionate effect on schools, some of whom now survive without Year Heads or without a quality Pastoral Care system. How can a school strengthen collegiality and build leadership capacity in the present climate when the middle management structure in so many of our schools has been decimated through unfilled posts of responsibility.  How can different leadership tasks be distributed within the school when there are no incentives for teachers?  Furthermore, how can future school leaders develop the correct skills and attitudes to help them lead and shape the schools of the future without a structure to prepare them?   The collegiate, collaborative approach to school management needs to be strengthened and built on not the reverse.   
The first motion discussed yesterday evening gives voice to the concerns of schools.  Because of the moratorium schools are hurting.  Students are not being treated equitably.   Whilst we can appreciate the need for economic prudence the moratorium on the filling of Posts of Responsibility demonstrates a complete and utter lack of understanding of the complexity of school organization and management. While recognising the constraints placed on education by the current financial climate we nevertheless ask the Minister to review the middle management needs of our schools as a matter of the greatest urgency. The minister needs to find a method of restoring a strong middle management structure to our schools. 
The long promised review of the Post of Responsibility structure has never happened. ACCS believes that now is the opportune time to do so and to put in place an appropriate middle management system to meet the needs of our schools. Last year saw an unprecedented number of retirements from the educational sector.  If this trend continues and some provision is not made to address middle management needs then some schools will be virtually crippled.  This situation is becoming intolerable for principals and deputy principals. During the past year the workload of principals and deputy principals has increased dramatically as they were forced to take on unfilled post of responsibility duties so that the school could operate.  

In my speech last year I asked the Minister to initiate a formal review to look at the workloads of principals.  Again I ask the minister to review their workload and in support I quote Michael Fullan who says that we need:-  
a formal process to engage all parties in the debate on redefining the role of the principal-ship to ensure that it is clear that the highest priority be placed on the role of school leaders in developing the capacity of the school to improve teaching and learning within and across schools.  

Future of Community Schools

The Consultative Forum at the close of Convention last year - Future Directions for Community Schools and the Role of ACCS - gave an opportunity to reflect on the position which we hold in Irish education and we addressed some issues regarding a future direction for our sector. After Convention ACCS established a sub-committee to examine issues arising from that debate.  The subcommittee has engaged in discussions with representatives of the Hierarchy and the Educational Trust Boards in order to discuss issues of Trusteeship and Patronage.  A review of the Deed of Trust has also been carried out with amendments proposed to bring the Deed in line with legislation.  

As Motion 3 states ACCS is committed to the development of the community school model and advocates its continuance. The founding principles on which our system is based, the provision of a comprehensive curriculum, democratic governance, continuing education, are as valid today as they were in the beginning.    In administration and governance the community school model is very cost effective.  Even the most cursory analysis of administrative costs across sectors clearly demonstrates this.   We therefore recommend this model of schooling to the minister and ask that he sanction further development of the sector.  The incoming executive will continue this very valuable work which has been started.  I would like to take the opportunity to thank Liam Ryder for his invaluable and assiduous work on changes to the Deed of Trust.  
Adult Education

Adult education has been a cornerstone of the community comprehensive model since our foundation.  Schools have responded to the changing needs of their communities and have provided second chance and further education opportunities.  This has been achieved at no cost to the Department of education but at great benefit to the coffers of state.  A conservative estimate in our sector suggests that approximately 1 million Euro is generated through Adult Ed. - three quarters of a million alone (€700,000) is paid directly to the Revenue in tax with additional  benefits accruing to the local economies. The embargo on public sector recruitment threatens the future of this sector through the non replacement of the Adult Education Director.  In the current economic climate it makes no sense whatsoever that by not replacing Directors of Adult Ed the Department is effectively turning away much needed revenue.  We appeal to the Minister to act positively on Motion 5 and to leave the Post of Director of Adult Ed exempt from the embargo on recruitment.   
Special Education 

The NCSE Report on the implementation of the EPSEN Act which was submitted to the Minister in 2006 set out an implementation plan over a four year period.    It is regrettable that due to the reduction of Public spending the provisions of the EPSEN Act have not been implemented. There can be no educational justification for not implementing the EPSEN Act as it is the right of students with special needs to participate fully in education.  Unfortunately schools now find themselves in a Catch 22 situation as they try to meet the needs of students but without the necessary resources. Motion 2 highlights the concerns of ACCS.  We ask the Minister to reconsider and to make the Implementation of EPSEN a priority so that these very vulnerable students can be adequately catered for in our schools. We also highlight the need to provide digital content and software to meet the diverse needs of SEN students.   

Since the Value for Money audit many school have suffered a reduction in the number of SNA posts available to them. Huge difficulties are created for schools where there are cutbacks in allocations or resources during the school year.  ACCS vehemently opposes this practice and maintains that where staffing and resources are granted to schools there should be no reductions during the school year.
The Tuition Year

The issue of time in school is one of the many vexed and unresolved questions which has confronted us for some time.  ACCS recognizes that the integrity of the tuition year must be maintained but emphasizes that time is needed if schools are to fulfill their many functions. Time is needed to collectively reflect on school as an organisation, to re-examine our priorities, to revise our strategies, to analyse our efficiencies and our performance.   Time is needed for teachers to meet formally in teams; time is needed for departments and different groups to meet to discuss priorities, strategies, learning outcomes. 
 All institutions, including schools, work best when there is clarity of purpose and where purpose is shared by all.  But it is well nigh impossible to achieve clarity of   purpose and direction without adequate time for planning.  If collegiately and collaboration is important it needs to be given priority and to be properly resourced with a time allocation. The present system of grace and favour is unacceptable. The constraints which impede proper planning must be removed.  How can Boards and principals drive an agenda of high aspirations and high standards when they are not resourced with the time in which to fulfill their obligations?  We again ask the minister to address this issue as it has been an unresolved issue in schools for far too long. 
We also appeal to the Department of Education to engage with the Unions to find a solution to the present industrial relations impasse which prohibits teacher participation in staff meetings and parent teacher meetings out of school time, involvement in school planning, etc.  ACCS has written to Mr. Kieran Mulvey, Chief Executive of the Labour Relations Commission, in support of his intervention to resolve this issue and we urge the Minister to be proactive in finding a resolution.   
ACCS also welcomes and congratulates the PPEF initiative to develop a policy document – a 2020 Vision for education. This is a key development particularly at this key time in the history of our system. 
Section 29 Appeals
The Section 29 appeals process has been a cause of much concern for principals and Boards of Management.  It has always been ACCS contention that the function of the Appeals Committee is to rule on the correctness or lawfulness of the decision making process.  ACCS welcomes the recent High Court decisions which bring the appeal process into sharper focus.  Due recognition is finally given to the centrality of the Board of Management as the authority and arbiter in the decision making process.    
Thanks
As I come to the end of my presidency I wish to recognize and applaud the work of member Boards who continue to provide a quality education service in challenging times.  It is testament to your resilience and generosity that the system continues to be effective and efficient notwithstanding the setbacks suffered in the past two years.  Your continued contribution to the Community Comprehensive ideal casts a long shadow.  
The work of ACCS over the last three years could be described as ‘the best of times and the worst of times but never a dull time’    It has been my privilege and good fortune to have the support of a dedicated and forward looking officer Board and executive.   Through the sub-committee structure the work of ACCS is carried out in an efficient seamless manner, each member giving generously and freely.  Thank you.
I would like to welcome the Department of Education officials who are here this morning and thank them for their unfailing courtesy, their professionalism, their help and support.   I congratulate Mr. Harold Hislop on his appointment as Chief Inspector and we wish him well in his new role. ACCS continues to enjoy excellent working relations with the various stakeholders in education.  My thanks to the other Management Bodies, to PACCS – the Parent Body, the Unions and others whom it has been my privilege to encounter on this journey. 
My thanks to Susan and to Debbie who provide an outstanding level of service in a calm unruffled way.  Despite their increasing workload they provide a knowledgeable, efficient service at all times.  Thank you both.  
Sincere thanks to Liam Ryder and to Tommy Flynn for the good humoured, yet thorough, manner in which they undertake the work of ACCS.  
There’s an apt Irish expression ‘Ta Ciarán molta dá mbéinn i mo thost’  Thank you Ciaran for your tireless energy and your consummate professionalism on behalf of ACCS. On a personal level I wish to express my sincere gratitude for your support and encouragement for the last three years. 
My thanks to the Board of Management of Castlerea Community School for the support and encouragement you have given me.  A special thank you to Anto McCormack, my Deputy Principal, for his unfailing support during the three years.
I congratulate my friend and colleague, Malachy Molloy on his election as President.  I can assure you ACCS has never been in better hands.  Malachy brings a wealth of knowledge, experience, good judgment and political acumen to the role.  I wish him well in the difficult times ahead.

I’m going to leave the last word to Lord Puttnam who says ‘A world class education will, over time, deliver a world class health service – the reverse can never be possible’

Thank you.


